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Best Practices for Designing and Implementing Online Courses
Ecollege Course Management Platform

Essential Tips for Getting Started in Online Teaching

1. Student learning in the online environment is best enhanced using constructivist theory, problem-based pedagogy.   

2. Student learning in the online environment is enhanced when online courses are developed and implemented using collaborative learning pedagogy, not merely translating campus-based lectures.

3. Lecturing is an important medium toward the transfer of learning content but is only one educational approach in distance learning (DL) and should not dominate in an online course. 
4. A key faculty role transition in distance learning (DL) is building and sustaining community and a collaborative learning environment or self-directed student learning
              “SAGE ON THE STAGE” shifts to:  “GUIDE ON THE SIDE!”

5. Before teaching online, faculty should become familiar with ALL Ecollege electronic features or tools (view the Ecollege faculty PPT available through Alison Heim, FAU CON Administrative Coordinator).

6. Send our Welcome Letter to all of your online students via an email blast about one week before the course start date (See Appendix A for Welcome Letter)

All FAU CON faculty are invited to view a copy of Ecollege Nursing 4607 for online course design and implementation best practices (Alison Heim will copy the latest course version for you- just ask! ).

Course Introduction

	Standard
	Description

	1.  Detail the general course content and student responsibilities, among other items in Course Home (include printable versions in Doc Sharing- label as Course Home documents)
	Include items that address/explain the following:
· Syllabus (follow FAU policy)

Course description

Faculty information including contact info

Course learning outcomes that are measurable
Grading policy

Evaluation criteria (exams, assignments, etc) and weight/points

Netiquette

Plagiarism 

Help for students with disabilities

Others who might have access to the course, including invited guests, technical support people, faculty preceptees and course evaluators

· Course Schedule Document

Unit /week

Topic

Reading assignment

Assignment/exam and due dates
· Assignment Document
Complete description of all course papers/projects and
Discussion board overview

Grading rubrics

· Strategies for Online Course Success Document (ensure that students understand what is required for them to succeed in an online course):
Description of faculty-student expectations

How is the course run (ex:  definition of an online week)

How students communicate and dialogue online and communicate with faculty (email; within course)

Timeframe for faculty replies:  ideal is within 24 hours or 48 hours (at most).  Be consistent with timeframe that is established.

How to behave ethically online

How to prepare technology for the course

Where to access college resources, i.e. FAU Writing Center, among others

Discussion board rules for success
Include important tips for new to online students

Customized tips based on faculty preference

· Major Course Assignment/s Threaded Discussion
Threaded discussion to promote student-faculty communication, i.e

ask questions about major course assignments (concentrated in one area of the course)

· Cyperspace Office for office hours/general course questions

Threaded discussion for general course and class-related questions; arrangement telephone conferences if necessary

Consider using “real time” Chat Live features (Chat- instant messaging {IMing} and/or via Eluminate

· Class Café’ or Class Lounge
Threaded discussion for student-student dialogue where they can ask and answer non-related course questions. 
      

	2.  Greet your students with a welcome message and tell them how to get started in the course
	This welcome message should be the first item students see when they initially log into the course.  Keep the tone of the message warm and inviting (see Appendix B for Welcome Message example). 

	3.  Facilitate  introductions to enhance student-faculty rapport and communication to begin building a community of learners 
	Launch the class with a personal introduction posting so that students can get to know one another and faculty as well.  Invite participants to post biographical information and/or a personal photo if desired.  Faculty should also include a note about their teaching philosophy and research projects. Use an IceBreaker exercise strategy during the first week of class (contained in Course Home documents for constant availability to both students and faculty) (see Appendix C for selected Icebreaker Strategies useful for nursing courses). (see Appendix D for Faculty-Student Online Communication Course Basics)
· Request important student information such as new to online learning

· Consider having students complete a first week quiz about the Syllabus and/or Course Home documents (especially useful for novice online learning students).  


Course Organization and Design
	Standard
	Description

	1.  Structure your course in a well-organized manner, and make it easy to navigate
	Students should be able to intuitively get from place to place within the course

· Divide content into learning units labeled appropriately and presented in a logical manner.  Educators typically divide these learning units into modules, chapters, etc

· Each learning unit should have a start and end date that encourages students to work within one unit at a time.  Mark all units “read only” so that content can be accessed at any time after the unit instruction ends (see Appendix E for Online Course Blueprint Document for examples of course structure and module/unit structure for consistency in course design)

· Delete course items that are no longer being used.   The course’s main navigation menu should not be cluttered with unnecessary items.  It is acceptable to “hide” items to students if planning to use selected items in a future course. 

	2.  Design your course so that pages can be downloaded within a reasonable period of time (even without a high-speed connection).
	Do not upload extremely large files to your course (see Ecollege faculty PPT tutorial for recommended file sizes).  
· JPEG format should be used for photos

· Audio and video should be streamed instead of downloaded

· Consult Ecollege instructional technology staff for necessary assistance

	3.  Ensure that course links are active and up-to-date
	Instructors should check all links prior to the course and prior to each segment of the course

· Inactive links should be fixed or removed.  Links with outdated information should be updated.

· Consider using the Ecollege Webliography to facilitate web-based learning for students (set up and label web-based links/each module unit in Webliography).   Update accordingly. 

· Offer optional web-based resources for those who want to learn more on their own or need to be remediated.  Use Webliography accordingly.  Consider asking students to add important web-based sites to the course Webliography, especially beneficial for future students.   


Instructional Design

	Standard
	Description

	1.  Introduce learning units with an overview of the topic
	This can be as simple as a paragraph that briefly explains the topic to be studied; however, it is preferred that more detail with web-based links, photos, data, etc. be utilized to spark students’ interest! 

· Consider connecting what the students already know about the topic to what they are going to learn.  Include questions or activities that encourage recall of knowledge to make this connection and to get excited about the learning tasks ahead of them.

· Use the features of the Visual Editor to create an aesthetically-sensitive unit introduction

	2.  Develop objectives for each learning unit
	Learning unit objectives should emanate from course objective outcomes and detail the specific tasks that students will be able to complete

	3.  Align your learning activities to objectives and outcomes
	Use established objectives and outcomes to determine the learning activities and be consistent.  A learning community works well when there are a variety of activities and experiences.    For example, if the objective is for students to discuss a topic, make sure the activity is a class discussion in the discussion board (see Appendix F for Discussion Questions and Strategies for Asynchronous Learning)(see Appendix G for Synchronous Strategy Learning Suggestions).  Build in options and opportunities for students to work together in groups or teams  and individually is highly recommended 
· Term papers, projects, tests, essays are examples of classroom-based learning activities that are still appropriate for online courses and foster interaction, especially if the learning activities are “peer-reviewed.”

	4.  Clearly write all course content and lessons
	Ambiguity will result in confused students and more emails to faculty.  
· “Chunk” written information posted to students, particularly lectures.  Divide the information into short and readable “chunked” sections with links to subsequent pages if necessary.  PPT presentations with or without audio lectures should be chunked and the same length



	5.  Post model submission assignments
	Model assignments are examples that students can view in order to better understand the differences between quality and non-quality work.  
· Clearly post in Doc Sharing using appropriate labeling

	6. Post rubrics for grading
	Rubrics are criteria for grading non-objective tests and assignments and take subjectivity out of grading.  

· Each course assignment should have a grading rubric and posted under Assignments Document

· Discussion board postings can have a general grading rubric that applies to all threaded discussion postings (see Appendix H for Discussion Board Grading Rubric).  

	7.  Ensure that content meets the needs of students with different learning styles
	Multimedia works best to meet the needs of audio, visual and kinesthetic learners.  Audio narrations (voice enhanced PPTs), podcasts, videos, pictures, charts, graphs, simulations and case studies, all enhance learning

	8.  Test, exams, quizzes
	Many educators are hesitant to use the exam feature in online course management platforms- these should help:

· Employ several short quizzes or other learning activities embedded in class exercises (requiring reading, watching a presentation, etc.).   Create more than several opportunities to evaluate your students, making it harder to have “help” in quiz preparation.

· Always use questions that tap mastery, i.e. analyzing a case study, as opposed to memorization or use essay-type questions.

· Ask students to associate the subject matter to their work or other personal experiences.  For grading purposes with this type of an assignment, consider having a rubric for a pass/fail grade, i.e. what clearly constitutes a “pass” from “fail.”

· Use the randomize test question feature offered by many course systems and scramble test questions/answers.  

· Give time-limited tests.  Allow 1.5 to 2 minutes/question unless the test is intended to be “open-book.”

· Issue a test pass code that is available only when the student initiates the exam.

· Check the use of exam security enhancing software that is available at your university or now an available addition through selected course management platforms 


	9.  Gather feedback from students on the course for future improvements
	Formative Evaluation- mid semester threaded discussion for course progress information

Summative Evaluation- end of course threaded discussion for course improvement/suggestions from student


Appendix A

Welcome Letter
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Welcome to the Christine E. Lynn College of Nursing!   

Ecollege is the platform for the delivery of completely on-line, nursing courses used by our College of Nursing.  Please carefully note this is a different course management system than Blackboard.  

USEFUL TIPS TO HELP YOU GET STARTED: 

You will need to a login and password to access your Ecollege course/s. 

To Login to Ecollege:

Your login id is your FAU Net ID.  If you do not know your FAUNET ID go to:

https://secure.fau.edu/createusr/accountlookup.aspx
Your initial password is “student” without the quotes.  You are responsible for remembering your password.   Please note that faculty and administrators at the College of Nursing CANNOT retrieve your password.  To retrieve your password through Ecollege, click on the logon help icon on the faunursing.net page.  When you use the logon help icon- your password will be sent to the fau.edu email address that is in your E-college user profile.  Very important:  If you do not login to your course during the first week of the semester, or have periods of inactivity of 7 days or greater, your access to the course site may be blocked. You must contact Student Services to remove any course blocks.  

Students who register before the beginning of classes are automatically entered into the Ecollege database.  If you register after classes begin, there can be a several day delay.   Access to your course is granted beginning the first day of the semester (not before the semester begins) until the last day of the semester, (including exam week, as posted on the FAU Academic Calendar. 

Check the Academic Calendar, at  http://www.fau.edu/registrar/acadcal.php for all course start and last day of classes. 

Make sure that your computer is ready for an online course:

1. Log on to :  http://faunursing.net page

2. Select the technical requirement tab and take the browser test.  This activity will advise you about the readiness of your equipment and will suggest any downloadable software that will enhance your online experience.  

For E-College questions specific to the Christine E. Lynn College of Nursing or log in issues please contact Ms. Alison Heim at aheim@fau.edu
READY?  LET’s GO TO CLASS……..
To go directly to the nursing courses located on the Ecollege platform, go to:   http://faunursing.net/  (preferred) or you can visit the Florida Atlantic University Ecollege site at http://fauonline.net/   Scroll down and find your nursing course/s and click on the link to “open” your course.  

Also located on the Ecollege login course page are important updates, and general Ecollege/computer Announcements (Course Announcements are located IN your course).  Look for this information every time you log on.

Are you new to Ecollege online learning?  Make it a PRIORITY to read and review the Ecollege Student Tutorial (now .NEXT tutorial) located on the nursing courses log in page.   Simply scroll down until you find the student tutorial and click on the link to “open” the tutorial.  Haven’t taken an Ecollege course in a while or need a review?  This is the Ecollege Student Tutorial for you too! 

Ecollege offers students and faculty a 24/7 Help Desk and innovative course structure.   If you do encounter a technical problem with your course, contact the Ecollege Help Desk at 1-303-873-0005 (sorry it is not a free call).   For other technical problems, such as how to open or send attachments contact FAU’s Ecollege Help Desk at helpdesk@faunursing.net (not IRM).  

      Good advice:  Students and faculty frequently work from different types of computers and word processing programs.  So that everyone can universally open text file or Powerpoint documents, consider sending electronic documents converted to rich text format (RTF).    

Student success in online student learning is highly dependent on understanding what the course Rules of Engagement are (course communication, requirements, assignments, etc).  Make it a point to review all Course Home documents (contained in the beginning of the course) and read thoroughly.   In many courses, printable versions of these documents are available in Doc Sharing (a course feature).  It is strongly advised to get organized early and keep up with all course readings, assignments, due dates, requirements for discussion, among others, just like you would do for any course- online or classroom! 
If you have a question about course objectives, assignments or content, contact your COURSE FACULTY ASAP.  Each faculty will post information (typically found in Course Home documents) about the best method to contact them.   Email is usually the most efficient method to resolve problems, so remember to keep your e-mail profile up to date and CHECK YOUR FAU EMAIL OFTEN.  Many faculty create frequent opportunities (within the course) for students to communicate course related questions.  Remember:  when in doubt, ASK YOUR FACULTY MENTOR.    If you have a course question, chances are your colleagues do as well! 

Many faculty keep in close communication with their students via Course Announcements.  A good online student strategy to adopt is to regularly check for new course announcements EVERYTIME you visit your online nursing course.
Completely online distance education courses require frequent writing assignments and discussion threads, learning strategies used in most nursing courses.  Spelling, grammar, punctuation and yes, APA do count!  If you need extra help with writing style and skills, contact FAUs Writing Lab early in your coursework at www.fau.edu/UCEW   Many students find reaching out to our Writing Lab early and often to be invaluable toward academic success. 

Wishing you much success in online learning……

Name:          Email:        Phone:  

Appendix B

Welcome Message
Sample Welcome Content:

· Hello, and welcome to class!  Please take the time now, before you formally begin the course, to familiarize yourself with all course documents located under Course Home.   You will find this time well spent.  Course navigation occurs with the buttons located on the left side of the screen……. Click on each Course Home document and you will find the Syllabus, Tips for Successful Online Course Completion, Assignments, etc…….During the first week of class and throughout the entire course, feel free to ask questions as these are strongly encouraged……

Appendix C

IceBreaker Strategies

· Encourage all students to post a personal introduction during the first week of class, include information about online course experience and encourage everyone to read through them.   Create a threaded discussion for this activity that can be titled: Meet and Greet!  Making this a point earning activity does enhance participation! 

· Ask students to think of one word that best describes them and their life (or relate this to nursing), how they want this learning community to know them as, and include a brief explanation.  Give instructions for students to find and respond to another colleague whose words resonate with them.  This is especially useful if the online course includes group work and students need to find group partners.  Create a threaded discussion for this activity during the first week of the online course. 

· Instruct students to describe in detail the view from a favorite window.  Ask them to weave some autobiographical information into their “view.” Ask students to read all postings and respond to 1-2 peer postings with instructions about why they would trade places with the student for a day.  This is also an early course threaded discussion activity and is also useful if frequent, small group assignments are utilized in the online course.  Students quickly network to other students during this IceBreaker exercise. 

· Create an IceBreaker activity during the first week of class to help new DL students (or any DL student) begin successful course navigation.  Encourage students to find and read important course documents, such as the Syllabus.  Faculty can place a non-graded quiz about important course policy and procedures in their first content unit or during the first week of the online class.

Appendix D
  Faculty-Student Communication Online Course Basics

· Offer clear, specific expectations- both what you expect from your student and what they can expect from you.  

· Make firm decisions beforehand about the number of times per week that email and discussion threads will be checked; however a daily routine is recommended (twice daily is ideal to check for students’ questions).  Email is not for learning; it is for clarification or personal communication with faculty.  Set up these ground rules and stick with it.   Minimize personal email communication by making sure all assignments, discussions, meeting and project due dates are clearly stated in course documents.  Require that all assignments be submitted through the course delivery system only; grade and return all assignments through the course shell only.  Repeating this information is recommended as redundancy of information in an online course is desirable and promotes clear communication.   This is similar to repeating instructions in a weekly live classroom. 
· Keep in touch with students through course management features such as Announcements, course Email, Gradebook comments sections, and Threaded Discussion threads.   Use Announcements and discussion board postings liberally as demonstrates faculty presence and promotes student-faculty communication. 
· Utilize the course Announcement feature as a frequent communication tool to make faculty to student messages visible every time a student logs into the course.   Using this feature reduces faculty time spent explaining changing course situations that might get lost in an email shuffle.  Faculty can add, edit and delete a message for the entire class at any time.  Think about enhancing your text messages with attractive images, such as the use of contrasting and eye-catching colors that visually engage students to the topic at hand.   Announcements are also a place to:

· Post a welcome message that clearly informs students how to get started and how to get help

· Give specific instructions about a weekly or unit changes

· Inform students about changes in faculty office hours

· Praise the class for work well done or gently coax students to step up the quality of their work! 

Faculty should always consider placing a welcoming message via the Announcement feature to warmly greet all students and include information to help students begin course engagement.  Think of this activity as one that would be appropriate for the initial days of a live class.  

· Offer frequent opportunities for students to ask course-related questions and set up a specific discussion thread within each weekly course module or unit.  An example is to create a Let’s Talk section for these activities.   

· Online learning is just as intensive as learning face-to-face, and time to do the work needs to be scheduled and planned for.  Being clear as possible as to how much effort and time will be required on a weekly basis keeps surprises to a minimum. 

· Offer a Class Lounge discussion thread so that students can chat with each other about issues of their own choice, course or non-course related.   This opportunity allows students to connect on a social level just like a student lounge area on a live campus.  Students can introduce themselves to one another, share experiences from actual practice and even offer networking opportunities as the semester progresses.  Instructors do not need to monitor the class lounge unless the instructor is invited to do so, strive to keep it a “teacher-free zone”.   An example is to create a Cyperspace Café discussion thread as the class lounge and suggested introductory wording includes:   

                “Please drop by the Café’ often and get to know your fellow course participants like you 

                would if you met them in a real café’”

· Offer office hours opportunities, such as a Cyperspace Office forum or threaded discussion.  Some course management platforms include the ability to have a synchronous chat or virtual session feature which permits real time, text-based instant messaging (the use of web camera and headphone are also possible).  Faculty can offer synchronous office hours on a regular frequency via instant messaging or invite students to contact faculty for one-to-one appointments or even telephone appointments.

· Offer a discussion thread for each major course assignment so that students have the continuous opportunity to clarify a course paper/project with faculty and each other.   This strategy decreases the amount of faculty time spent responding to assignment clarification queries, as all students have continuous posting access.  This online strategy is comparable to answering students’ questions in a traditional classroom that can be “heard” by all.   Example: 

                  Health Topics Paper Assignment

                  Any questions on this assignment should be posted here……

· Follow best-practice recommendations and divide classes over 15-20 students into smaller discussion groups to improve course management communication and efficiency.   It is strongly encouraged that faculty become familiar with this course management as this can vary with proprietary platforms and improper set-up can create unnecessary student confusion.  Faculty should strive to read all student discussion postings but it is not necessary to respond to every posting. 

· Strive to let students know that their faculty mentor is available, approachable, and actively interested in student learning.   This is fundamental to the establishment of student-faculty trust.  Communicate to students that the faculty member cares about who they are, cares about their questions and concerns and is generally “present” to do the mentoring and challenging that teaching is all about!  Be attentive to expressions of student learning needs, especially those students who are new to online learning.  Faculty should post important information that will help students achieve course success, such as the how to contact the Ecollege Help Desk or FAU Writing Center.    

Appendix E 

Online Course Blueprint Document
	Main Course Documents
	Syllabus (include online specific issues, such as Netiquette)

 Course Assignments (for entire course, such as major course papers plus due dates, include all course tests)

Course Schedule (including weekly topics, and reading assignments) 

Strategies for Online Course Success (include Rules of Engagement)

Important Tips for New Online Students

Major Course Assignment/s- create a threaded discussion opportunity for each major assignment

Class Café’ or Class Lounge – student threaded discussion opportunity

Cyperspace Office - for office hours- create a threaded discussion; consider using Chat feature as well

Questions for Your Mentor- threaded discussion opportunity

Ice-Breaker Activity- meet and great activity; introductions, etc.  This activity can also be included during Week 1 of the online course

	Week or Unit 1
Repeat this set up for all course weeks or units
	Overview- for unit
PP or lecture notes

Learning Objectives- for unit

Readings (textbook, link required articles, websites or other materials, i.e. videos, podcasts 

Assignment- for unit (this may differ from a threaded discussion assignment or be in addition to discussion work, such as a short essay or case study application work)
Group or Small Group Threaded Discussion- include discussion questions and active discussion requirements

Let’s Talk- threaded discussion for unit-based student questions 

	Exam
Repeat this set up for all course exams
	Instructions

Exam availability specifics- dates/times

Let’s Talk- threaded discussion for exam questions

	Other course addition considerations:
	Formative Evaluation- mid semester threaded discussion for course progress information

Summative Evaluation- end of course threaded discussion for course improvement/suggestions from student


Appendix F 

 Discussion Questions and Strategies for Asynchronous Learning
· Always give clear communication to what constitutes thoughtful, scholarly, critical or creative thinking and in-depth question responses and discussion requirements as well as posting due dates.    Create open-ended questions that learners can explore and apply the concepts that they are learning.  Give clear instructions if references need to be utilized to support student question response and rationale, such as instructing students to post their original weekly question responses by midweek.  This leaves the remainder of the discussion week for engaging question dialogue and deeper examination of the topic, including supporting students in their own reflections and inquiries.   Students may initially balk over this strategy for course engagement, but student-centered active learning experiences are enhanced when all students have contributed timely question responses.   

· Utilize good Socratic-type probing and follow-up questions. Refrain from posting questions soliciting basic facts or questions for which there is an obvious yes/no response.  Consider providing choices and options for students that may help students link the learning more directly with their work experiences and practice needs

· Require students to respond to class colleagues after their discussion question responses are made and give instructions such as:  “thoughtfully respond to 2-3 of your colleagues’ responses.”   Clearly define what is meant by active, thoughtful and engaging discussion.  Remind students to support their rationale with clear examples from weekly readings, thoughtful reflection or other requirements as needed to enhance student learning.

· Use an established learning domain taxonomy tool to develop discussion questions.  This strategy is especially useful for new faculty to facilitate students to: 

· Extract factual knowledge
· Show comprehension and demonstrate knowledge application

· Analyze or synthesize  information

· Evaluate and make judgments about new information

Another recommendation is to use the higher levels of cognitive domain thinking (requiring synthesis and evaluation of knowledge) when designing online weekly or unit threaded discussion assignment questions, especially appropriate for upper division undergraduate and graduate nursing coursework 

 Selected Strategies for Focusing Threaded Discussions or Forums

An important faculty tip when using online threaded discussion learning strategies is to monitor discussion threads often for the “direction” of the class discussion.    The following suggestions will help novice faculty to identify central and divergent themes while facilitating active discussion toward learning goals: 

· Redirect divergent dialogue back to productive discussion points by citing or paraphrasing other students’ comments.  Example:  “Our colleague offers patient safety examples from her hospital, but what evidence is needed to support………” 

· Interconnect divergent thoughts and mention how these ideas are connected and relate to the discussion thread though the use of alternative perspectives.  Ask clarifying questions that encourage students to think about what they know and don’t know.  Example:  “Thanks for sharing your thoughts and perspective, have you considered………?” Another example:  Why to you think that?  What is your reasoning?  Is there an alternate strategy? 
· Summarize conversations (great online teaching tip for the end of a discussion week).  Example:  “This week we discussed why advanced practice nurses are important to community-oriented preventative care.  Major reasons include……..”

· Consider modeling response/discussion techniques to clarify discussion expectations.  .  Example:  “Student discussions include evidence of reading rationale.  Let’s now concentrate on the second part of this week’s question:  how can these issues be applied to nursing practice…..?”
· Make certain that threaded discussion assignments clearly relates to the topic, are essential to help students achieve learning goals and not perceived by students as “busy work”.  A threaded discussion does not have to be implemented every week, especially if student learning can be better facilitated with another type of assignment 
       Suggested strategies for “deepening” the discussion.

· Gently question assumptions, yet push thinking and probe students’ thoughts, especially if posts are anecdotal and reference-based reading demonstration or a reflective rationale are expected.  

· Investigate and explore ambiguity or unclear responses by asking for more student elaboration on the topic.

· Respectfully challenge student thoughts that appear to be a “one- sided” part of an issue or topic by welcoming the use of alternative points of view or consider leading  an impromptu class debate for student learning enhancement.

· Offer examples or supply necessary topic information to maximize clarity of the topic for students.  Faculty need to offer expert “presence” in discussion threads as the instructor is considered the content expert!   

· Consider a private response to encourage or motivate student participation.   Never criticize any student during group discussion!  Conversely, praise students for high quality threaded discussion posts.  Recommendations to encourage student participation can be offered when threaded discussion assignments are graded and individually returned to students via the course management platform.  

Utilize students to lead discussions.   Students can summarize the prior week’s responses, generate new discussion questions, and encouraged to become experts on a topic and report this learning to others.  Consider building in assignment points for these leadership-based learning activities, especially appropriate for graduate online courses.    

                   More Discussion Board Strategies to Sustain Active Student Learning
· Divide students into pairs (or have them pick their own partner).  Instruct student dyads to share/review/discuss advantages or disadvantages of a topic or issue and report findings to the entire group within a designated time-frame.

· Instruct students to take sides on an issue and defend their positions, then report their positions in a threaded discussion area.   Another version of this strategy is to pair students and ask each one to take either a pro or con position on a certain topic or issue.  After one week, reverse the roles.  The team can then be asked to write a consensus paper or post a consensus response in a discussion thread. 

· Divide students into work groups and ask each student to select a mini-topic in which to become an expert with findings to be shared with the larger group.  Mini-topics can be combined into a joint group composition, literature review or other written product.

· Select a designated date/time and instruct your students that everyone will be engaging in a real-time chat along with their faculty mentor on a designated topic.  

· Instruct students to pose a topic/question that are particularly challenging and ask the class to assist with finding answers. 

· Post a number of questions relating to appropriate readings, web-based resources or the assignment module.   Permit students to work in small groups on these questions.   Each group will then post their final results to the main class discussion board.   A variation on this strategy includes offering student group collaboration opportunities using the course platform synchronous feature (if available) or create group- specific discussion boards for assignment implementation.   Allow a finite period of time for this activity and encourage a designated “group leader” to post final results in the main threaded discussion board
· Students enjoy seeing how what they are learning links to current news events.  Building in course discussions and links to current events is often motivating to learners.  Encourage students to assist in identifying high quality content that is available online, especially useful for supplementary reading material that can be uploaded into Webliography as well.  

Appendix G

Synchronous Strategy Learning Suggestions


The Ecollege course management platform and virtual live classrooms make it possible for faculty to do almost everything that we can do in campus classrooms!   Faculty can now engage learners in more collaborative activities by using synchronous and asynchronous learning activities within their online course.  Sometimes there is nothing better than a “real-time” interactive brainstorming and sharing discussion; other times the requirement to think, plan, write and summarize is what makes learning most effective for an individual.  The variety of activities that are now possible online makes it simple  to create many types of effective learning environments. 

Ecollege offers synchronous learning opportunities within the Live Chat feature for “real time” learning implemented via chat rooms using instant messaging (IM).  Ecollege’s Eluminate- Class Live Pro offers other synchronous learning opportunities made possible through webcams, headphones, among other features.   Ecollege offers inservices to help faculty become familiar with the electronic features necessary (more about this very soon!).  

It is strongly recommended that faculty spend “up front” time during course design and development, especially for the planning of synchronous learning activities.  Synchronous online course are centered on learning goals that are BEST ACHIEVED when students are online together with faculty at a predetermined date/time.   It is very important to plan these activities BEFORE the course begins and announce all synchronous dates/times in the Syllabus and/or other important Course Home documents.  Students need to know what their expectations are for courses that are implemented using both asynchronous and synchronous strategies.    Remember, synchronous online learning strategies require more specific time management on the part of students and faculty, but the engagement, learning results and enhanced student-faculty communication are well worth it! 
    
Faculty should be aware that web camera and headphone capability within products such as Eluminate and varying internet access/speed can limit how many students can be on camera at once.  There are also IMing capabilities within Eluminate with no student limitations.  Both Live Chat and Class Live Pro offer chat logs (Live Chat) and session recordings (Class Live Pro).  The logs/recordings can be viewed by students at a later date and at their convenience as well.  
	Item 
	Synchronous Strategy Tips*

	Weekly Office Hours
	· In addition to Cyperspace Office in Course Home and telephone conferences, an Office Hours chat room can be created in Live Chat for weekly date/times for where faculty can hold office hours and students IM questions, concerns.  Faculty responds in “real time” during these designated timeframes.  

· Weekly office hours within designated timeframes can be offered using Eluminate with webcams and headphones.  

	Early in the online course (Week 1 or 2)
Course Midpoint and Endpoint
	· Eluminate can be utilized with web camera and headphone to facilitate student-faculty communication:
             Personal introductions can be done in real time instead of in the asynchronous format (consider an IceBreaker exercise as well)

             Course Home document review can be offered along with opportunities for student questions.  If this strategy is utilized, asynchronous threads that enable students to ask ongoing questions should be maintained.

              Students can be brought together for opportunities for midterm questions or feedback and/or at the end of the course for closing/wrap up activities course closure or feedback to what might have helped them have an even better course experience
             Several dates/times should be offered for time management planning and to create smaller groups of students to accommodate for possible webcam/headphone limitations within electronic course management systems. 

	Student Work Groups
	· Designated chat rooms can be created in Live Chat to help students work together.  This is especially useful for major course group projects.  

	Exam/test prep and/or debriefing
	· Live Chat and/or Eluminate (using webcamera and headphone) can be utilized for either activity.  If using Eluminate several dates/times should be offered for time management planning and to create smaller groups of students 

	Guest speaker
	· Eluminate with web camera and headphone can be utilized to hold class with a guest speaker.   Another variation of this learning activity is to have students prepared questions for guest speaker interview.   This activity is best implemented using several dates/times, dividing the class into smaller groups.   

	Student project or PPT  presentations
	· Eluminate with web camera and headphone can be utilized to allow students to present their work.  This activity is best implemented scheduling a certain number of students to present over several dates//times.

	Faculty presentation/lecture material/topic discussion
	· Consider using Eluminate with web camera and headphone every 4 weeks in place of an asynchronous learning activity.  Learning activities can include faculty presenting a PPT and facilitation of unit topic/content class discussion in real time.  These activities,  alternated with asynchronous discussion thread activities (as previously discussed) will build student-faculty communication and sustain the learning community  

	Major Course Project Discussion Opportunities
	· In addition to the Course Project asynchronous threaded discussion opportunities in Course Home, consider using Live Chat and/or Eluminate with web camera and headphone for real time discussion.   These activities are especially useful if students are assessed to need more direction/project facilitation than the asynchronous opportunities will permit


* See Appendix F- More Discussion Board Strategies for Sustaining Active Student Learning for student assignment ideas that can be implemented via synchronous or asynchronous learning 
Appendix H  
Discussion Board Grading Rubric
	Grade
	Threaded Discussion Grading Criteria

	A = 90-100%
	Student contributions are prompt, timely, relevant, self-initiated.  All postings demonstrate thoughtful consideration of the material and contributions of others. Midweek question answers are in-depth, thoughtful, and substantive with clear reading evidence to support rationale as directed (per discussion instructions).  Active discussion is engaging, scholarly and substantive with clear reading evidence as per weekly instructions.  All comments and postings are supported with references to the text or other sources or have meaningful reflection to the topic.  Student participates in the discussion twice during the online week, on different days (or following specific discussion rules of engagement).  Basic APA, spelling, grammar and writing style are followed. 

	B = 80-89%
	Student keeps up with the discussion although may need occasional prompting or clarification of postings. Participation shows an understanding of the content; however skills are at a more basic level.  Midweek questions are answered, active discussion is engaging but rationale is not clearly supported with reading evidence and or references (per discussion instructions).  Online participation meets rules of engagement for the course.  Minor issues with APA, spelling, grammar or writing style are evident.

	C = 70-79%
	Student comments are short and perfunctory or do not add much to the conversation/collegial dialogue; postings demonstrate only a shallow grasp of the material.  Original question responses are not done by midweek and/or active discussion is cursory and with lack of depth.  Comments are not supported with references or reading application and student only does so when asked.  Major issues with APA, spelling, grammar or writing style are evident; readability of work is affected.   Online participation meets only minimal rules of engagement for the course.

	D = 60-69%
	Student comments have minimal substance such as comments limited to “I disagree” or “good point”.  Contributions reflect only personal or anecdotal experience with no clear evidence of readings and or scholarly references as per directions.  Postings are illogical.  Student postings are only one day of the online week and/or all postings are on the last online day.  Remember, this is like speaking to an emptying classroom! 

	F = 0
	Student does not participate in a required discussion during the assigned online week
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